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In Wien „waren alle Ströme 
europäischer Kultur zusammen-
geflossen. (…) Aufnahmswillig und mit 
einem besonderen Sinn für 
Empfänglichkeit begabt, sog diese 
Stadt die disparatesten Kräfte an sich, 
entspannte, lockerte, begütigte sie; es 
war lind, hier zu leben, in dieser 
Atmosphäre geistiger Konzilianz, und 
unbewusst wurde jeder Burger dieser 
Stadt zum Übernationalen, zum 
kosmopolitischen, zum Weltbürger 
erzogen“ (Stefan Zweig, Die Welt von 
Gestern, S. 32) 

 



Hope “is definitely not the same thing as 

optimism. It is not the conviction that 

something will turn out well, but the certainty 

that something makes sense, regardless of 

how it turns out.” (Václav Havel, 1936-2011) 

 

Promise (according to Oxford Dictionaries): 

“A declaration or assurance that one will do 

something or that a particular thing will 

happen (…), as a word of honour (…)” 
 

GENERATING HOPE AND THE PROMISE OF RE 



GENERATING HOPE AND THE PRAXIS OF RE 

RE as “learning at home on the road” 

(narrative identity development) 

RE as “learning in the presence of 

the other” (inter-worldview learning) 



 





 





OVERVIEW 

 

1. RE and growing in shared humanity 

2. RE and learning to make a difference 

3. RE and the pedagogical authenticity of the teacher 

4. RE teacher education and public theology 

5. RE teacher education and spiritual theology 



1. RE AND GROWING IN SHARED HUMANITY 

• De-traditionalization and pluralization – believing without belonging, 

patchwork identities, nones, new hybrids, spiritual revolution, etc. 

• Deep pluralism and radical existentialism – how to behave when morality 

is not based on faith traditions anymore, when churches have lost their 

semi-conformist authority in the lives of ordinary people (Tillich) – dealing 

with the implications (incl. the discontents) of Enlightenment in Europe! 

• What happens in our schools if we try to respond to this new situation 

without orientation (and when „chains of memory“ are precarious or 

broken)? Learning to deal with vulnerability and differences in new ways 

(listening to the voices of Levinas – Biesta, Burggraeve, Veling) 

 

 



The most radical (or ‘soulful’) experience of the human being is an ethical 

one: the awareness of the difference or the otherness of the other, pulling 

me out of my comfort zone, asking me for respect and more than this, for 

my unconditional love. This experience of radical alterity invites me to 

obey the other and “to respond, to answer, to say ‘here I am’ (…). This is 

the human vocation par excellence – the act of answerability”. In the 

face of the other I am not only invited to learn from the other as if it were 

a helpful contribution to my own identity, but it is the other way around: 

my identity is ‘exposed’ to the vulnerability of the other and ‘singled out’ 

as an answer of love to the other.  



Learning-to-say-you – moving outside of myself and focusing on 

the vulnerable singularity of the other (de-centration and de-

dication) – is, according to Levinas, the noble pathway to become 

human and to ‘learn’ to become human: “You make me act and 

make me attentive to my action. Your presence stimulates the best 

in me, when I act and reflect. You ‘e-ducate’ me: you lead me out of 

myself and, in re-action to this, you make me think of what needs 

to be done and said appropriately.” 

 

 



2. RE AND LEARNING TO MAKE A DIFFERENCE 

“I cannot ask someone else to answer for my life. I have no ‘alibi’ that 

can come to my defense. I cannot evade ‘the answerable act or deed’ 

of my own life – no one can answer for me or take my place. Only I can 

respond to another, and this is what constitutes the singularity of my 

unique place in existence, and the unique vocation or answerability of 

my life. In other words: I am required” (Veling 2015, 133, quoting 

Abraham Joshua Heschel) 



Society can only grow in shared humanity if people feel invited to express 

their contribution to the ‘New We’ by offering their personal ‘New Me’ to 

others. The Dutch philosopher Harry Kunneman (2005) argues that new 

forms of autonomy are needed, making a shift from the ‘thick I’ to the 

‘deep I’, the person who is aware of his unique contribution to the world 

and who is able to communicate this contribution critically and aptly.  

Autography then replaces autonomy. In a cultural heritage that grows 

more and more diverse and at the same time more and more together by 

the presence of persons representing other traditions, the time has come 

to learn to live together (as a ‘New We’) and to make each other 

dialogically competent in this endeavor (as a ‘New Me’).  



MAKING A DIFFERENCE: STORYTELLING IN RE 

(ROEBBEN 2016) 

Experience Interpretation of 

experience 

Theological 

conceptualization of 

interpretations 

Performing ‚on stage‘ Storytelling ‚back 

stage‘ 

Discussing and writing 

‚after stage‘ 

Performance Thick description Meta-reflection 



3. RE AND THE AUTHENTICITY OF THE TEACHER 

• Three critical issues in contemporary RE: discussions on the neutrality 

of the teacher, the ongoing reification of (religious and non-religious) 

worldviews and the annexation (and commodification!) of the life-world 

of young people... Picking them up where they are. And then? “Levens-

beschouwing” without “taking life into consideration”? REDCo!  

• Is there a lack of vocabulary and literacy? Or rather a lack of “direct 

experience in communities” (Cush), of “existential possibilities” (Biesta) 

or “semantic potential” (Habermas) of traditions? 

• The responsability and vocation of the teacher: someone who [1] has 

learned-to-say-you and [2] has made a difference... 

 

 



INTERLUDIUM: CROSSING BORDERS IN EUROPE 









 





4. RE TEACHER EDUCATION AND PUBLIC THEOLOGY 



LEARNING IN THE PRESENCE OF THE OTHER 

(ROEBBEN 2013, 148) 

Learning about religion Learning from religion Learning in/through  

religion 

Knowing the other  Respecting the other Knowing/respecting myself 

Information through 

documentation 

Interpretation through 

communication 

Encounter through 

confrontation 

Heuristic competence Social competence Existential competence 

The teacher provides 

information as an expert 

The teacher manages the 

communication as a moderator 

The teacher confronts 

pupils with lived tradition as 

a witness 



5. RE TEACHER EDUCATION AND SPIRITUAL THEOLOGY 



IBLE DIDACTICAL CONCRETIZATIONS IN THE RE 

CLASSROOM 



CONCLUSION – LIVING TRANSPARENT INVITATIONS 

<BORGLOON, BELGIUM> 
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